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Overview

Overview  Is Fast Food a Frightful Food?

Is Fast Food a Frightful Food?

by Mary Lynn Huie and Marie Conway

Students will read informative articles that highlight the effects of different types of

food on their health. Students will conduct a close reading of the texts while

identifying the main idea and key details. Students will conclude by developing a

well-written informative text-based writing piece that explains the effects of fast

food on their health.

This module could be taught in ELA only or in collaboration with a science teacher.

For more information about this module, please contact Marie Conway, Capital

School District, Delaware, marie.conway@capital.k12.ga.us.

Grades: 5

Discipline: Interdisciplinary

Teaching Task: Elementary Task 7 (Informational or Explanatory and Explain)

Course: ELA and Science

Author Information:

Mary Lynn Huie (Georgia)

Marie Conway (Delaware Department of Ecucation)



Informational & ExplainElementary Task 7 [3 Levels]

Section 1: What Task?

TEACHING TASK

L1:  After reading How healthy is fast food? "Food Fright," "To Eat or Not to Eat," and "Quick, Easy

, write  in which you explain  . Give and Harmful." an essay the effects of fast food on your health

 examples from  to support your discussion.several the texts

STUDENT BACKGROUND

*Students should know and understand the elements of an Informational Writing Piece*Students

should know and understand the term "Cite Evidence."*Students should know and understand the

term "Close Reading."

EXTENSION



Rubric

Scoring Elements
Not Yet Approaches

Expectations Meets Expectations Advanced

1 1.5 2 2.5 3 3.5 4

Focus
Attempts to address

prompt, but is
off-task.

Addresses prompt,
but focus is uneven.

Addresses prompt
with an adequately
detailed response;

stays on task

Addresses key
aspects of prompt

in a detailed
response; stays on

task.

Controlling Idea
Lacks a clear

controlling idea to
inform or explain .

Establishes a
controlling idea to
inform or explain,
though may lack

clarity or credibility.

Establishes a
credible controlling
idea to inform or

explain.

Establishes and
maintains a

substantive and
credible controlling
idea to inform or

explain.

Reading/Research

Attempts to include
reading materials
using examples,
quotes, or other

references.

Presents some
information from

reading materials but
may lack accuracy or

relevance.

Accurately presents
information from
reading materials

relevant to the
purpose of the

prompt to develop
argument or claim.

Accurately and
effectively presents

important
information from
reading materials

to inform or
explain.

Development
Attempts to inform or

explain but lacks
details.

Informs or explains
by presenting some

details.

Informs or explains
using appropriate

details.

Informs or explains
by providing
detailed and

relevant
information.

Organization
Lacks an opening,

development, and/or
closure.

Demonstrates an
attempt to organize
information within a

structure to inform or
explain.

Organizational
structure adequately

supports
presentation of

information.

Organizational
structure enhances

presentation of
information.

Conventions

Lacks cohesion and
control of grammar,

usage, and
mechanics

appropriate to grade
level.

Demonstrates an
uneven command of

standard English
conventions

appropriate to grade
level.

Demonstrates a
command of

standard English
conventions, with

few errors as
appropriate to grade

level.

Maintains a
well-developed

command of
standard English
conventions, with

few errors.
Response includes
language and tone
appropriate to the

audience, purpose,
and specific

requirements of the
prompt.

Content
Understanding

Content is irrelevant,
inappropriate, or

inaccurate.

Shows uneven
understanding of

disciplinary content.

Presents generally
accurate disciplinary

content.

Presents accurate
and relevant

disciplinary content
to enhance

understanding of
topic.



STANDARDS

Common Core Anchor Standards Reading

R.CCR.1: Read closely to determine what the text says explicitly and to make logical inferences

from it; cite specific textual evidence when writing or speaking to support conclusions drawn from

the text.

R.CCR.2: Determine central ideas or themes of a text and analyze their development; summarize

the key supporting details and ideas.

R.CCR.4: Interpret words and phrases as they are used in a text, including determining technical,

connotative, and figurative meanings, and analyze how specific word choices shape meaning or

tone.

R.CCR.6: Assess how point of view or purpose shapes the content and style of a text.

R.CCR.10: Read and comprehend complex literary and informational texts independently and

proficiently.

Common Core Anchor Standards Writing

W.CCR.2: Write informative/explanatory texts to examine and convey complex ideas and

information clearly and accurately through the effective selection, organization, and analysis of

content.

W.CCR.4: Produce clear and coherent writing in which the development, organization, and style

are appropriate to task, purpose, and audience.

W.CCR.5: Develop and strengthen writing as needed by planning, revising, editing, rewriting, or

trying a new approach.

W.CCR.9: Draw evidence from literary or informational texts to support analysis, reflection, and

research.

W.CCR.10: Write routinely over extended time frames (time for research, reflection, and revision)

and shorter time frames (a single sitting or a day or two) for a range of tasks, purposes, and

audiences.

Common Core Anchor Standards Language

L.CCR.1: Demonstrate command of the conventions of standard English grammar and usage

when writing or speaking.



L.CCR.2: Demonstrate command of the conventions of standard English capitalization,

punctuation, and spelling when writing.

L.CCR.3: Apply knowledge of language to understand how language functions in different

contexts, to make effective choices for meaning or style, and to comprehend more fully when

reading or listening.

L.CCR.4: Determine or clarify the meaning of unknown and multiple-meaning words and phrases

by using context clues, analyzing meaningful word parts, and consulting general and specialized

reference materials, as appropriate.

Common Core Anchor Standards Speaking and Listening

SL.CCR.1: Prepare for and participate effectively in a range of conversations and collaborations

with diverse partners, building on others ideas and expressing their own clearly and persuasively.

SL.CCR.4: Present information, findings, and supporting evidence such that listeners can follow

the line of reasoning and the organization, development, and style are appropriate to task,

purpose, and audience.

Custom Standards

DELAWARE (CC5RI1): Quote accurately from a text when explaining what the text says explicitly

and when drawing inferences from the text.

DELAWARE (CC5RI2): Determine two or more main ideas of a text and explain how they are

supported by key details; summarize the text.

DELAWARE (CC5RI4): Determine the meaning of general academic and domain-specific words

and phrases in a text relevant to a grade 5 topic or subject area.

DELAWARE (CC5RI6): Analyze multiple accounts of the same event or topic, noting important

similarities and differences in the point of view they represent.

DELAWARE (CC5RI9): Integrate information from several texts on the same topic in order to

write or speak about the subject knowledgeably.

DELAWARE (CC5W2): Write informative/explanatory texts to examine a topic and convey ideas

and information clearly.

DELAWARE (CC5W4): Produce a clear and coherent writing in which the development and

organization are appropriate to task, purpose, and audience.



DELAWARE (CC5W5): With guidance and support from peers and adults, develop and

strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach.

DELAWARE (CC5L1): Demonstrate the command of the conventions of standard English

grammar and usage when writing or speaking.

DELAWARE (CC5L2): Demonstrate command of the conventions of standard English

capitalization, punctuation, and spelling when writing.

DELAWARE (CC5L3): Use knowledge of language and its conventions when writing, speaking,

reading, or listening.

DELAWARE (CC5L4): Determine or clarify the meaning of unknown and multiple-meaning words

and phrases based on grade 5 reading and content, choosing flexibly from a range of strategies.

DELAWARE (CC5RF4): Read with sufficient accuracy and fluency to support comprehension.

DELAWARE (CC5SL1): Engage effectively in a range of collaborative discussions (one-on-one,

in groups, and teacher-led) with diverse partners on grade 5 topics and texts, building on others

ideas and expressing their own clearly.



Section 2: What Skills?

Selected Skills

Preparing for the Task

TASK ENGAGEMENT: Ability to connect the task and new content to existing knowledge, skills,

experiences, interests, and concerns

ESSENTIAL VOCABULARY: Ability to apply strategies for developing an understanding of text(s)

by locating words and phrases that identify key concepts and facts, or information.

TASK ENGAGEMENT: Ability to connect the task and new content to existing knowledge, skills,

experiences, interests, and concerns

TASK ANALYSIS: Ability to understand and explain the task's prompt and rubric.

Reading Process

ACADEMIC INTEGRITY: Ability to use and credit sources appropriately.

IDENTIFYING KEY VOCABULARY IN CONTEXT: Ability to identify and apply strategies to

develop understanding of vocabulary through context.

ACTIVE READING/ NOTE-TAKING: Ability to identify the central point and main supporting

elements of a text. Ability to read purposefully and select relevant information; to summarize

and/or paraphrase.

CLOSE READING: Ability to closely read chunked sections of text multiple times for deepened

meaning.

Transition to Writing

BRIDGING: Ability to begin linking reading results to writing task.

Writing Process

CONTROLLING IDEA: Ability to establish a controlling idea and consolidate information relevant

to task.

PLANNING: Ability to develop a line of thought and text structure appropriate to an

information/explanation task.

DEVELOPMENT: Ability to construct an initial draft with an emerging line of thought and structure.



REVISION: Ability to refine text, including line of thought, language usage, and tone as

appropriate to audience and purpose.

EDITING: Ability to proofread and format a piece to make it more effective.

COMPLETION: Ability to submit final piece that meets expectations.



Day 1, 10 minutes

Day 1, 10-15 minutes

Section 3: What Instruction?

MiniTasks

Preparing for the Task

TASK ENGAGEMENT: Ability to connect the task and new content to existing knowledge, skills,

experiences, interests, and concerns

LIST

Your task is to write an informative text-based writing piece. Based on what you know

about writing an informative piece, create a list of the key features of informative writing.

Scoring Guide (Work Meets Expectations If):

Students should be able to identify the key features of an informative writing piece.

Instructional Strategies:

Share examples of informational writing.

Identify or invite students to identify key features of examples.

Pair students to share and improve their individual bullets.

Create a classroom list of features of good informational writing. Choose one student to

share a few ideas on the board, and ask others to add to it.

ESSENTIAL VOCABULARY: Ability to apply strategies for developing an understanding of text(s)

by locating words and phrases that identify key concepts and facts, or information.

OUTLINE

Using the DEA (Define, Example, and Ask) graphic organizer, complete the graphic

organizer using the key vocabulary related to informative writing.

Scoring Guide (Work Meets Expectations If):

Provides accurate definitions.

Provides an accurate example of the key term

Provides an accurate question using the key term

Instructional Strategies:

Introduce the key vocabulary:

Controlling Idea, Main Idea, Informative, Supporting Details, Transition Words/Phrases,

Cite Evidence

Discuss each term and its definition.

Provide several examples of key terms.



Day 1,10-15 minutes

Day 1, 20-30 minutes

Notes:

This activity can be combined with the previous mini-task by asking students about the

terms while they are creating their lists of key features of informative writing.

TASK ENGAGEMENT: Ability to connect the task and new content to existing knowledge, skills,

experiences, interests, and concerns

SHORT CONSTRUCTED RESPONSE

In a quick write, answer these questions: What types of foods are considered healthy?

Why do you think those foods are healthy?

Scoring Guide (Work Meets Expectations If):

Students identify some healthy food choices (fruits, vegetables,etc.) and provide reasons

for each being a healthy choice.

Instructional Strategies:

After students complete writing, have them share responses with their group

Groups can then share their responses with the class

Notes:

Based on student responses, teachers could create a class list of healthy food choices

and reasons students believe these choices are healthy. After reading articles, students

could return to this list to add or change information on the list.

TASK ANALYSIS: Ability to understand and explain the task's prompt and rubric.

LIST

Carefully read the prompt for this task: "How healthy is fast food? After reading "Food

Fright," "To Eat or Not to Eat," and "Quick, Easy and Harmful," write an essay in which you

explain the effects of fast food on your health. Give several examples from the texts to

support your discussion." Create a list in your own words that explains what should be in a

good response.

Scoring Guide (Work Meets Expectations If):

Students identify the key features of the prompt.

Instructional Strategies:

Identify or invite students to identify key features of the prompt.

Pair students to share and improve their individual bullets.



Day 4, 5, and 6

Day 3, 30-45 minutes (Ongoing)

Create a new category on the previous classroom list: content. Choose one student to

share a few ideas on the board, and ask other to add to it.

Notes:

Teachers can return to the classroom list frequently during reading and note-taking to

remind students of the content they will need to complete the task.

Reading Process

ACADEMIC INTEGRITY: Ability to use and credit sources appropriately.

SHORT CONSTRUCTED RESPONSE

In a quick response, provide a sample sentence(s)that demonstrates your understanding

of citing evidence using information from one of the articles.

Scoring Guide (Work Meets Expectations If):

Students will produce a short response with evidence from their notes that is embedded in

the response.

Instructional Strategies:

When we examine an author's message, it is called the central or main idea. It is also

important to examine how the author supports his ideas.

This makes us "detectives". We are looking for the evidence the author uses to prove

his/her point. Explain that there are many ways we conduct our detective work when we

read a piece of text.

We look for different types of evidence (Facts, Statistics, Examples, Testimony from

Experts, and Logical Reasoning.

We organize the evidence that we found by highlighting, taking notes, developing a

graphic organizer, and/or creating an outline.

Explain that when we cite evidence, we need to explain the author's central/main idea by

presenting a fact or example. This means that we need to directly reference the evidence

and explain how the evidence supports the author's central/main idea.

Explain how we directly reference the text. We can reference the text by direct quotation,

paraphrasing, and summarizing (provide examples of each).

IDENTIFYING KEY VOCABULARY IN CONTEXT: Ability to identify and apply strategies to

develop understanding of vocabulary through context.

LIST



Day 4, 45 minutes

Introduce the key vocabulary for each text.

"Food Fright" Vocabulary:

obesity, Escherichia coli (E. coli), eradicate, contaminated, cholesterol, metabolize

"To Eat or Not to Eat" Vocabulary:

calorie, trans fats, saturated fats

"Quick, Easy, and Harmful" Vocabulary:

shiga, lactoferrin, nutrients

Using the Vocabulary Organizer, students will complete the graphic organizer throughout

the reading process.

Scoring Guide (Work Meets Expectations If):

Provides a prediction.

Provides each key term used in context

Provides an accurate definition of each key term

Instructional Strategies:

Introduce each term.

Prior to students reading each text, have students complete the "prediction" column of the

graphic organizer.

During the readng process, students will complete the "Quotations/Context" column of the

graphic organizer.

After reading each text, discuss the definitions of each key term. Have students complete

the "definition" column of the graphic organizer.

ACTIVE READING/ NOTE-TAKING: Ability to identify the central point and main supporting

elements of a text. Ability to read purposefully and select relevant information; to summarize

and/or paraphrase.

NOTES

Explain to students that before they are able to begin writing the informational text-based

piece, they must be able to take notes effectively from the text. These notes will serve as

the text evidence needed to complete the writing task. We will begin by reading the first

text "Food Fright."

Scoring Guide (Work Meets Expectations If):

Students should be able to identify the central/main idea of the text.

Students should be able to transfer information from the text into two-column notes.

(Two-column notes will be scored using the two-column notes rubric.)

Instructional Strategies:

Conduct a Think-Aloud with the text.

Model how to identify the central/main idea of the text.



Day 6, 45 minutes

Day 5, 45 minutes

Model how to identify details that support the author's central/main idea.

Model how to transfer the central/main idea and supporting details into two-column notes.

NOTES

Now that you have learned to take notes effectively from the text with teacher guidance,

you will read "To Eat or Not to Eat" and take two-column notes.

Scoring Guide (Work Meets Expectations If):

Student should be able to identify the central/main idea of the text.

Students should be able to transfer information from the text into two-column notes

independently. (Two-column notes will be scored using the two-column notes rubric.)

Instructional Strategies:

Guide students to accurately identify the central/main idea of the text.

Guide students to identify details that support the author's central/main idea.

Guide students when they are transferring information from the text into two-column notes.

Accommodations and Interventions:

Some students may benefit from working with a partner to read the article out loud,

think-aloud together, identify details, and take notes.

NOTES

Now that you have learned how to take notes effectively from the text, you will begin

reading "Quick, Easy, and Harmful" and take two-column notes.

Scoring Guide (Work Meets Expectations If):

Students should be able to identify the central/main idea of the text.

Students should be able to transfer information from the text into two-column notes.

(Two-column notes will be scored using the two-column notes rubric.)

Instructional Strategies:

Guide students to accurately identify the central/main idea of the text.

Guide students to identify details that support the author's central/main idea.

Guide students when they are transferring information from the text into two-column notes.

Accommodations and Interventions:

While at this point, most students will be able to complete the task independently, having

stuggling readers work with a partner may be necessary. Students working with a partner

should have a partner of similar ability so both must engage with the text.



Day 4 and Day 6 (30-45 minutes)

CLOSE READING: Ability to closely read chunked sections of text multiple times for deepened

meaning.

SHORT CONSTRUCTED RESPONSE

After closely reading "Food Fright" and "Quick, Easy, and Harmful," answer the

text-dependent questions about the texts.

Scoring Guide (Work Meets Expectations If):

Students will be able to answer the text-dependent questions using evidence from the

texts as support.

Instructional Strategies:

"Food Fright" Instruction:

Have students review the text structure by:

-Reading the title again

-Reviewing key terms

-Reading the bolded headings

-Looking carefully at pictures and read accompanying captions and labels.

Have students reread the section below the heading "Burger Alarm." Ask students:

-How does the E.coli bacteria affect humans through beef?

Have students reread the section below the heading "The Dish on Fries." Ask students:

-How do french fries affect your health?

Have students reread the section below the heading "Soda Lowdown." Ask students:

-How do sodas affect your health?

("Food Fright" and "Quick, Easy, and Harmful" have the same author. The organization of

the texts are similar as well as the topics discussed)

"Quick, Easy, and Harmful" Instruction:

Have students review the text structure by:

-Reading the title again

-Reviewing key terms

-Reading the bolded headings

-Looking carefully at pictures and read accompanying captions and labels.

Have students reread the section below the heading "Bad Burgers." Ask students:

-Did the author include details in this text that are not in "Food Fright?" If so, what are the

details?

Have students reread the section below the heading "Fatty Fries." Ask students:

-Did the author include details in this text that are not in "Food Fright?" If so, what are the

details?

Have students reread the section below the heading "Sugary Soda." Ask students:

-Did the author include details in this text that are not in "Food Fright?" If so, what are the

details?



Day 8, 30-45 minutes

Day 7, 30-40 minutes

Transition to Writing

BRIDGING: Ability to begin linking reading results to writing task.

SHORT CONSTRUCTED RESPONSE

How important is text evidence to the overall informative text-based essay? What

evidence do you have in your notes that would be effective in a text-based informative

essay?

Scoring Guide (Work Meets Expectations If):

Students should be able to make connections between the reading and the writing.

Students should be able to explain the importance of textual support to their writing.

Instructional Strategies:

Guide students through the process of answering the question "How important is text

evidence to the overall informative text-based essay?" Reference the class list of

important features of an informative piece.

Discuss how text evidence helps to support a controlling idea.

Have students share examples of good text evidence from their notes.

Notes:

Students could engage in a "give-one, take-one" activity by "borrowing" evidence from

peers' notes to add to their own notes. However, teacher should supervise this activity to

make sure evidence is accurate!

Writing Process

CONTROLLING IDEA: Ability to establish a controlling idea and consolidate information relevant

to task.

SHORT CONSTRUCTED RESPONSE

Write an opening paragraph that includes a controlling idea and sequences the key points

you plan to make in your essay.

Scoring Guide (Work Meets Expectations If):

Writes an engaging lead or hook sentence.

Provides backgrouns information about the topic.

Establishes a controlling idea.

Identifies key points that support the controlling idea



Day 10-11, 60 minutes

Day 9, 30-45 minutes

Instructional Strategies:

Discuss Catchy Hooks. Explain that

Offer several examples of opening paragraphs.

Ask class to discuss what makes them strong or weak.

Students will have the opportunity to revise their opening paragraphs.

Students can evaluate each other's efforts (See Peer Editing sheet)

PLANNING: Ability to develop a line of thought and text structure appropriate to an

information/explanation task.

OUTLINE

Complete the brainstorming graphic organizer based on your notes and reading in which

you state your controlling idea, sequence your points, and note your supporting evidence.

Scoring Guide (Work Meets Expectations If):

Completes the brainstorming graphic organizer.

Supports controlling idea. Uses evidence from text(s) read earlier.

Instructional Strategies:

Provide and teach one or more examples of organizers.

Model your own thinking for students who may be having difficulty.

Remind students to refer back to their list of features of informative writing as they

complete the outline.

DEVELOPMENT: Ability to construct an initial draft with an emerging line of thought and structure.

LONG CONSTRUCTED RESPONSE

Write an initial draft complete with opening, development, and closing; insert and cite

textual evidence.

Scoring Guide (Work Meets Expectations If):

Provides complete draft with all parts.

Supports the opening in the later sections with evidence and citations.

Instructional Strategies:

Encourage students to re-read prompt partway through writing, to check that they are on

track.

As students work on their initial drafts, remind students that when they are citing their

evidence, ensure they are referencing the sources appropriately.



Day 14 -15, 45-60 minutes

Day 12-13, 45-60 minutes

Day 12-13, 45-60 minutes

REVISION: Ability to refine text, including line of thought, language usage, and tone as

appropriate to audience and purpose.

LONG CONSTRUCTED RESPONSE

Refine compositions analysis, logic, and organization of ideas/points. Use textual evidence

carefully, with accurate citations. Decide what to include and what not to include.

Scoring Guide (Work Meets Expectations If):

Provides complete draft with all parts.

Supports the opening in the later sections with evidence and citations.

Improves earlier edition.

Instructional Strategies:

Sample useful feedback that balances support for strengths and clarity about weaknesses.

Assign students to provide each other with feedback on those issues.(Use Peer Editing

sheet)

Have a copy of the Informative Text-based Rubric available.

EDITING: Ability to proofread and format a piece to make it more effective.

LONG CONSTRUCTED RESPONSE

Revise draft to have sound spelling, capitalization, punctuation, and grammar. Adjust

formatting as needed to provide clear, appealing text.

Scoring Guide (Work Meets Expectations If):

Provides draft free from distracting surface errors.

Uses format that supports purpose.

Instructional Strategies:

Briefly review selected skills that many students need to improve.

Teach a short list of proofreading marks.

Assign students to proofread each others texts a second time.

COMPLETION: Ability to submit final piece that meets expectations.

LONG CONSTRUCTED RESPONSE



Turn in your complete set of drafts, plus the final version of your piece

Scoring Guide (Work Meets Expectations If):

Fits the Meets Expectations category in the rubric for the teaching task. Students should

score at least a 3 on the Delaware Grade 5 Informational Text-based Rubric.

Instructional Strategies:
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Resources

Selected Articles

To Eat or Not to Eat?

(http://modulecreator.com/ModuleCreator/#page=login&moduleId=36677&scrollTo=articles)

Current Health 1 (Jan2010)Flam, Lisa A.

The article focuses on fast foods and their nutrition content.

Uploaded Files

expository-organizer.pdf
(http://literacybytechnology.s3.amazonaws.com/teacherresourceuploads/36677/564395760_Nov_19_2013_102220908.pdf)

Informative/Explanatory Essay Graphic Organizer

Explanatory Brainstorm.pdf
(http://literacybytechnology.s3.amazonaws.com/teacherresourceuploads/36677/709054270_Nov_19_2013_102121123.pdf)

Informative/Explanatory Brainstorming

blank2column.pdf
(http://literacybytechnology.s3.amazonaws.com/teacherresourceuploads/36677/572051000_Nov_19_2013_094534263.pdf)

Blank 2-Column Notes Graphic Organizer

Explanatory Essay Peer Editing.doc
(http://literacybytechnology.s3.amazonaws.com/teacherresourceuploads/36677/816744594_Nov_19_2013_102156843.doc)

Informative/Explanatory Essay Peer Editing

Catchy Hooks for All Writing.pdf
(http://literacybytechnology.s3.amazonaws.com/teacherresourceuploads/36677/673948248_Nov_19_2013_102440254.pdf)

Catchy Hooks

FattyFoods1.pdf
(http://literacybytechnology.s3.amazonaws.com/teacherresourceuploads/36677/1470634786_Nov_19_2013_092737884.pdf)

"Food Fright"



Transition Words/Phrases

Supporting Details

Main Idea

Informative

Controlling Idea

Explanatory Essay Guidelines.pdf
(http://literacybytechnology.s3.amazonaws.com/teacherresourceuploads/36677/1549463069_Nov_19_2013_102051409.pdf)

Informative/Explanatory Essay Guidelines

FattyFoods.pdf
(http://literacybytechnology.s3.amazonaws.com/teacherresourceuploads/36677/1017297477_Nov_19_2013_092814646.pdf)

"Quick, Easy, and Harmful"

VocabularyOrganizer.docx
(http://literacybytechnology.s3.amazonaws.com/teacherresourceuploads/36677/235471941_Jan_27_2014_105236949.docx)

Vocabulary Organizer (To be used with the "Identifying Key Vocabulary in Context" mini-task)

VocabularyDEA.docx
(http://literacybytechnology.s3.amazonaws.com/teacherresourceuploads/36677/1792735596_Jan_27_2014_105537648.docx)

DEA Organizer (To be used with the "Essential Vocabulary" mini-task)

Gr5_InfoExp_2-13.pdf
(http://literacybytechnology.s3.amazonaws.com/teacherresourceuploads/36677/2107587590_Feb_19_2014_101742836.pdf)

Delaware Grade 5 Informational Text-based Writing Rubric

Scoring Rubric for 2-Column Notes.doc
(http://literacybytechnology.s3.amazonaws.com/teacherresourceuploads/36677/1002320565_Feb_19_2014_130258768.doc)

Scoring Rubric for 2-Column Notes

Keywords



Cite Evidence

Links*

* These Lexile measures were computed automatically and did not undergo human review. They

are not certified measures and should not be published or recorded in any way.

Other Resources



Section 4: What Results?

Classroom Assessment Rubric

Not Yet

Focus Attempts to address prompt but lacks focus or is off-task.

Reading/Research Attempts to present information relevant to prompt.

Controlling Idea Controlling idea is weak and does not establish a purpose and/or address a research question.

Development
Tends to retell rather than present information in order to answer questions, solve problems; lacks
details to develop topic. *L2 Implications are weak or not relevant to topic. L3 Does not identifies a
relevant gap or unanswered question.

Organization Applies an ineffective structure; composition does not address requirements of the prompt.

Conventions
Demonstrates a weak command of standard English conventions; lacks cohesion; language and tone
are inappropriate to audience and purpose.

Meets Expectations

Focus Addresses prompt with a focused response.

Reading/Research Presents and applies relevant information with general accuracy.

Controlling Idea
Establishes a controlling idea that states the main purpose and/or question for the tasks. L2 Addresses
the credibility of sources.

Development
Presents sufficient information in order to examine or convey topics or issues, answer questions, solve
problems; identifies salient themes or features; explains key information with sufficient detail. *L2
Discusses relevant implications to topic. L3 Identifies a gap or unanswered question.

Organization Applies a generally effective structure to address specific requirements of the prompt.

Conventions
Demonstrates a command of standard English conventions and cohesion; employs language and tone
appropriate to audience and purpose.

Classroom Assessment Task

No Classroom Assessment Task for this module

Exemplar Work

Uploaded Files

Student Work Example1.docx (Approaches Expectations)

(http://literacybytechnology.s3.amazonaws.com/worksampleuploads/36677/197647133_Feb_26_2014_115050368.docx)

This example of student work approached the expectations of the Delaware Department of

Education Informational Text-based Writing Rubric.
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